CONDUCTING COLLABORATIVE PSW
ASSESSMENTS WITHIN
A SCIENCE OF READING FRAMEWORK

ANDREW SHANOCK, PH.D., NCSP
ASHANOCK@YAHO0.COM
¥ @ashanock

PART |

¢ Current landscape

¢ How goes MTSS/Ril

« Defining SLD

* Whatis CHC/PSW

* Understanding Science of
Reading

PART II
+ Organizing PSW assessment
« How to use XBASS
« Merging PSW, MTSS, and SOR
« Case study/Report Writing
« Specific interventions

THE PRACTICES DISCUSSED TODAY SHOULD

Be organic to the daily practice

NOT be for every single case

Allow for a shared language btwn providers
Provide opportunity to share expertise

Allows us to be more than testing machines
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MULTILINGUAL INTEREST GROUP
HOW TO GET INVOLVED

Join us!

NASP Bilingual School Psychology
Community on Tradewing

Bilingual School Psychologists
Facebook Group

Mailing list E. E
https://t.ly/XDhKH %
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We will not have time to discuss in depth the considerations that have to be made about culture and language when
doing an assessment. Please go to Dr. Sam Ortiz's website for more information about the CLIM and CLIMATE.

g %‘ NATIONAL EDUCATOR MOOD
Lots of referrals!!!

Educators are still feeling the effects of COVID
By October people are feeling like it was that February slog
Winter break not giving people time to re-set.

Lots of behavioral concerns/mental health concerns 2233
s
s

Prepping for class takes up much more time b

Mixed messages

AGREE?

“A teaching method might work with all of the students
some of the time

And some of the students all of the time

But a method doesn’t work with all of the students, all of
the time.”
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interventions special
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SPEECH-LANGUAGE
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PERFORMERS PERFORMERS PERFORMERS
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https://facpub.stjohns.edu/~ortizs/CLIM/

Pett Peeves ' by Joel Pett

AT RSk
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SHARED OFFICE, SEPARATE LIVES

SLP’s, OT’s and SP’s will do the same tests without knowing it

We report on the same issues without reading each others report
Expect parents and teachers to consolidate our findings

Reports are filled with numbers and not information

Multiple reports connected by a staple.
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Not every student who struggles in school is disabled
nor does every student who fails the state test due
to learning problems has a SLD

SLD identification should NEVER be for the
convenience of adults nor as the only way for a child
to receive ‘extra’ help they need.
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‘ MOST IMPORTANT STATISTIC TO KNOW
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ASHA GUIDELINES FOR ASSESSMENT AND EVALUATION

ASSESSMENT SHOULD BE BASED ON MULTIPLE SOURCES OF
INFORMATION TO OBTAIN A COMPREHENSIVE PICTURE OF THE
CHILD'S FUNCTIONING. (DIVISION OF EARLY CHILDHOOD, 2007)

NO SINGLE MEASURE CAN PROVIDE SUFFICIENT INFORMATION;
THEREFORE, ASSESSMENT DATA SHOULD REFLECT MULTIPLE
PERSPECTIVES isia, 2000)

IN ADDITION TO THE USE OF VARIOUS TOOLS, ASSESSMENT PRACTICES
SHOULD INCLUDE CONSULTATION WITH TEAM MEMBERS. (sta, 2005, 20088)
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WHAT DO WE KNOW?

How can we possibly identify a learning disability in any
academic area if we are not well versed in

What is reading and how does it develop

What is math and how does it develop

What is writing and how does it develop

A diagnosis cannot simply come from comparing numbers.

Do we understand how/why items on achievement tests
get ‘harder’.

18
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| mpacts on Reading Outcome® of Stude

MTSS is the systematic use of

assessment data

in order to enhance learning
o for all students-

(Burns et al., 2016)

to most efficiently allocate resources
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This study deseribes these RU practices and compares their prevalence between two,
different samples: a reference sample of schools representative of elementars: st
13 states included in the evaluation and an impact sams'-—

‘g 0! 1“1[3 mpl \I
ser vices in act sampie |
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measure

7and 3avenot |
utcomes in Grades
ol effects on reading ©
{est, The estimat
 satisteally sgnificant

i 1o those at or above

For those smdents just below the school-determined eligibility eut point in

Grade 1. assigmment o receive reading imerventions did not improve reading
outeomes: it produced negative impacts.

1. Programs have increased their coverage of all aspects of the science
!

Prep Review.

of reading, a trend that has persisted through each edition of the Teacher

Traditional program coverage of each of the five reading components, 2013-2020

80% -

20% -

68 5 6% 65%
o1y 53 258 53% 53%

]l

73% 77%

GmruEham
o203 @206 W20

Two truisms:

practices they do not receive

practices implemented well

20
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Students cannot benefit from 'effective’

Students cannot benefit from 'ineffective'

A new study by Kathrin E.

An Examination of the Relationships Between Specific Learning
Disabilities Identification and Growth Rate. Achievement. Cognitive
Ability. and Swudent Demographics

Courtenay A. Barrett
Michigan Siate Univeras

Matthew K. Burns

Maki et al. found that
student achievement, race,

The identification of SLDs is a process-oriented decision, and ongoing data
collection may influence how stakeholders engage in the process to arive at a
determination. Further, the current study focused on global cognitive ability, but

specific cognitive abilities have been shown fo predict reading, writing, and math
8 achievement (e.g., Hajovsky, Reynolds, Floyd, Turek, & Keith, 2014; Hajovsky et
and SES predicted SLD al., 2018; Villeneuve, Hajcvsky Mason, & Lewno, 2019), and future research could
status, but RTI slope (ROI) examine whethor abil provides any value-added
. benefit to correct ldentmcaimn status when used within an Rtl identification
did not!! method.
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Spring 2017-18 Screening Results

Classroom Performance

e

82% 12% 94%
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Classwide Problems Require Classwide Intervention What's Different Across Tiers? A Scaffolding Example
Tier 1 Tier 2 Tier 3
1 do
NI [FENE . - | I do I do I do
1 do 1 do
Fall 2019-20 Screening Results
o o We do
We do We do (with the teacher) We do (with the teacher)
Classroom Performance We do We do (with the teachear) ‘We do (with the teacher)
We do (with the teacher) We do (with the teacher)
We do (student pairs) We do (with the teacher)
You do We do (student pairs) We do (with the teacher)
We do (student pairs)
2 el % We do (student pairs)
You do (with peer feedback) We do (student pairs)
Messure 1. Fact Famities: Asditon/Subtraction s 29 You do (with peer) We do
e - You do We do
We do
At Risk
You do (with teacher hadhaok)
You do (with teacher
Jess Surles: Reading Instruction and Supplumanml 'S Lo
Literacy: h nivatch
a
Quality Reading Instruction: Aligns with Student Needs
POOR COMPREHENSIONT? \

Go back to fluency.

POOR FLUENCY?
Go back to word recognition.

POOR WORD RECOGNITION?
oy Go back to phonics & decoding.

POOR PHONICS & DECODING?

Go back to phonemic awareness.

based on student fo

oo —
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CURRICULUM BASED MEASURES OF READING SKILLS

DIBELS Initial Sound Fluancy
PHONOLOGICAL DIBELS First Fluancy
Fluoncy

KNOWLEDGE

DECODING ¢
WORD RECOGNITION  Finies and W "

VOCABULARY DIBELS Word Use Fluency

3rd Grade Reading Placement Pathway
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DIBELS Screening
STRATEGIC

GURRICULUM BASED MEASURES OF READING SKILLS -

AW AT S

BREAKING NEWS

THE EARLIER THE

RIGHT INTERVENTION

THE LOWER THE RISK
OF ACADEMIC DIFFICULTY

IN THE FUTURE

33

| LOVE ME SOME |EP MEETINGS!
Big fan of fanning!
IEPs are so Individualized
Go Team!
Parent Friendly

Data based decisions, all day every day
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S N —— S -
ps://p: p 20! dary-Overview-New.ppt-Handouts.pdf
32
Make a Distinction:
Support vs. Intervention
»Support: designed to provide general
assistance (help with homework,
further explain a concept, opportunity
for additional practice, etc.)
»Intervention: designed to improve a
specific skill or sets of skills
rg/Wp-c pl dary. iew-New.ppt-Handouts.pdf
34
D 0
g /i CASE 1:
THIRD GRADER
READING DIFFICULTY
WISC
WIAT
TOLD
36
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CASE 2:

FIFTH GRADER
WRITING DIFFICULTY

WISC
WIAT
TOLD

ARE WE SPEAKING THE SAME LANGUAGE??

FEDERAL
DEFINITION OF

2/24/2024

CASE 3:

FIRST GRADER

MATH DIFFICULTY What background
questions are being
\\//VV:Zg- asked
TOLD
38
IEP LANGUAGE

ACADEMIC ACHIEVEMENT, FUNCTION
V] KNOWLEDCE A

EARNING CHARACTERISTICS

“ror

her
FORMAL EVALUATIONS WILL BE CONDUCTED IN THE RELEVANT AREAS AT THE
Oversll A

IME OF THE NEXT ANNUAL REVIEW.

. Ben enjoys achool s i abwuys wiling to o bis hest, Heis
He folows bis class schedule nd i not o !

1Q achievement discrepancy
no longer required

“{6) SPECIFIC LEARMING DISABILITIES

“GA) IN GENERaL.—MNotwithst/ 4ding section 607(b),
when determining whether a chil¢’has a specific learnin,
disability as defined in section 602, a local education
a%lency shall not be required to take into consideration
whether a child has a severe discrepancy between achiove-
ment and intellectual ability in oral expression, listenin
com‘})rmmsinn, written expression, hasic reading skill,
reading comprehension, mathematical calculation, or
mathematical reasoning.

“I{B} ADDITIONAL AUTHORITY —In determining whether
a child has a specific learning disability, a local educational
agency may use a process that determines if the child
responds to scientific, research-based intervention as a part
of e evaluation pro RTI may be used AS A PART of hs (2)
and (3. the evaluation... but not as sole

method

42


https://commons.wikimedia.org/wiki/File:Reading-297450.png
https://creativecommons.org/licenses/by-sa/3.0/

Definition of SLD

remains the same
“A) IN GENERAL—The term ‘specific ledrning dis
ability’ means a disorder in 1 or more of the basic psycho-
logical processes involved in understanding or in using
language, spoken or written, which disorder may manifest
itself in the imd};erfact abi]ity to listen, think, speak, read,

write, sPell, or do mathematical calculations.

“B) DsoRDERS INCLUDED.—Such term includes such
conditions as perceptual disabilities, brain injury, minimal
brain dysfunction, dyslexia, and developmental aphasia.

“Cj DISORDERS NOT INCLUDED.—Such term does not
include a learning problem that is primarily the result
of visual, hearing, or motor disabilities, of mental retarda-
tion, of emotional disturbance, or of environmental, cul-
tural, or economic disadvantage.

43

What Do AAD, RTI, and PSW Have in Common?

The inevitability of false positives and false negatives

All approaches to SLD identification have psychometric limitations that lead to
false positives (Type 1 error) and false negatives (Type 2 error)

The closer your data are to a cut point or threshold, the more information you will
need to support a learning strength or learning weakness

45

When a student is suspected of having a specific learning disability, the

s

documentation of the determination of eligibility shall include a statement of

Vil Whether the student achieves commensurate with his or her age;

ix. If a response to scientifically based intervention: gy is utilized, the
instructional strategies utilized and the student-centered data collected with
respect to the smdcn

X Whether there are sirengths and/or weaknesses in performance or achievement
relative to intellectual development in one of the following areas that require

special education and related services

47
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MY FAVORITE FOUR LETTER WORD

PERFORMERS PERFORMERS

il ahiliey in ame

i Ihe disir s the severe discrepancy m

the iis
formul.

inchie assessment of urrent acadennic achievensent and iellectual abiliy

s deseribed in NJLAC

A= 44RHG
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INJASP
NEW JERSEY ASSOCIATION OF SCHOOL PSYCHOLOGISTS

o aomuss  uemsw wooeo  cwmm wom ROESOML wssow 3

SLD bill and commentary
SLO S g

ANACT e Ttk 16 of s New
Jersey Suanes.

BET A

it
1. . The St riri or detemining whedher il b
Eaducation Act” 20 US.C. 14 et g, sl

49

* Anite o, i b R Aot Rt s s, ., P, e s
et oo s, oo, el popoes. e, e e e il e mendes g
a by compeesve vaeion aod “Yeermtation of iy s it n 0030 e st e
g e e s, g sl g i
el deelopu,.. it ou b fo et e, e, G vt

Low AVERAGE HIGH
PERFORMERS PERFORMERS PERFORMERS
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NJASP

NEW JERSEY ASSOCIATION OF SCHOOL PSYCHOLOGISTS

1 Rl for the elmination of Sevee D . fordeatfcation of students with Specific Leaming
Dissltes
1 Although ¥ latios sl forboth the Severe Disceparcy A Fiilire o Respoad 1o |

bl in SLD idenifiafon, most school districtsemplythe Severe Discrepan | with wide variobi

and quesionable fidiy and ntegrity.

2 Shortly aferthe suborizaion of [DEA 2004, the U $. Degrtment of Edacaticn Cormentaryand Explanation descibed he reasons
iy ined in egultion 25 oo aptien,Relatd o ong standing eentroversy ind
criticism ofa Severe Discrepancy approach,aléhough fekal rgulationsallew it use 5 ane apton, satesareprohiited from using
Severe Discreancy s the sl method allowed i oede o deterine liibilty.
2 The peeai deni LDin NI,

mode,has been discredited withi the
sientfl, medica, i A posiion paper developed by cvpertsin by the Netional Center
for Lesraing Disabilis rtculsted the peeailing view tht the Severe Discrepuncy metbod shonkd ot b allowed T iensfication
a eligbiliy purposes. Although many sates have moved away fromthis milel, even peoibiling s use, some sates,inchding
New Jersey, tll llow it
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PATTERN OF STRENGTHS AND WEAKNESSES

Low AVERAGE HIGH
PERFORMERS PERFORMERS PERFORMERS
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COGNITIVE STRENGTHS

(COGNTIVE W EARNESS /DEFICT

|ICC Consistent

ACADEMIC
WEAKNESS/
DEFICIT



HOW IS THIS POSSIBLE??!!

g psi M—

FRI —
Vel =

Low = AVERAGE
PERFORMERS PERFORMERS PER
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INTERPRETATION OF RPI SCORES

W Difference Values Reported RPIs Proficiency Implications
+31 & above 100/90 very advanced extremely easy
+14t0 +30 98/90 to 100/90 advanced very easy
+7t0+13 95/90t0 98/90 average to advanced easy
-6to+6 82/90t0 95/90 average manageable
-13to-7 67/90to 82/90 limited to average difficult
-30to-14 24/90t0 67/90 limited very difficult
-50t0-31 3/90 to 24/90 very limited extremely difficult
-51 & below 0/90t0 3/90 extremely limited nearly impossible
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Who needs Block Design M West Virginia Ga story
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UNDERSTANDING RPIS

RPIs are expressed as a fraction with the denominator
fixed at 90. The numerator indicates the examinee’s
proficiency on that task.

Based on W scores. — Not all items are equal
What is the chances the student gets the first item correct

What about the chances for one of the latter items

56

ALRIGHT ALREADY!

TALK ABOUT CHC!

58

The Largest and Most Comprehensive CHC Investigation to Date
10, Summary

An adequarcly fitting cross-battery CHC cognitive model that com.

s Sm— bines six_tests consisting of &6 s and seven samples of nearly
2 Intelligence 4000 youth aged 6 1o 18 provides validity evidence for CHC theory. The
o . Tindings applied to tests and sublests developed from a variely of the.
oretical orientations, oot just thase derived from CHC theory. These

findings support the applicabilty of CHC theory to the development
and interpretation of moder intelligence ests. Resuts suggest the CHC
classification system is useful even if there are other possible theories
that may explain intelligenee as wellor beter, Thus, across applied and
theoretical ields CHC terminology can be used a5 @ comman fanguage

‘io_classify_these difierent_cogmtive tsks according 1o overrching
road cognitive abilities

Beyun iodividual inseligence pests Application of Caiell Horm-Carrall )
Theory =

Support for CHC theory, CHC test classifications, and
the Cross-battery assessment (XBA) approach

60

10



Gc
Comprehension-Knowledge
* The breadth and depth of knowledge
of a culture

* The ability to communicate one’s
knowledge (especially verbally)

* The ability to reason using previously
learned knowledge or procedures

* Originally described as “crystallized
intelligence”

* “Jeopardy” players have waaaay too
much Ge.

* Includes Listening Skills and Oral
Communication.

“Yes! That's right! The answer /s "Wisc
Points 1or God, and .. uh-oh, 100ks
current champion. hasn't even

onsini” Another 50
like Norman, our
scored yet."

61

Gf

Fluid Reasoning

2 *Novel reasoning and problem solving that
depend minimally on learning and
acculturation

*Ability to reason, form concepts, and solve
problems that often include novel
information or procedures

*Induction & deduction are hallmarks of Gf
sImpacts math reasoning, reading
comprehension, higher level thinking

*The first few times you do Soduku, you are
using your Fluid Reasoning. After you

learn the trick, it becomes crystallized
knowledge (Gc)

ions, theorefical scribbiings, and
iab equipment, Norm. .... Yes, curiosity Killed these cafs.”

63

VSSP EXERCISE

First, form an image of the capital letter jay
Now imagine a capital dee

Rotate the dee ninety degrees to the left
Place it on top of the jay

What does it look like

65
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Gwm
Working Memory
—

winere was T
= *Ability to apprehend and hold
i information in immediate awareness
and then use it within a few seconds
* 7 chunks of information (+ /- 3)

* Short Term Storage & Attention
Control

*Working Memory is key in most
academic areas.

66
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Lea :
The ability the ability to leam, store, and
consolidate new information over periods of
time measured in minutes, hours, days, and
Yyears.

el

ncy

— Learning efficiency is primazily based upon individual performance during learning
when accounting for the incremental costs associated with the leaming

process. . Incremental costs mean factors such as time taken, effort invested, or error
rates incurred.

For example, to leam and retain a certain amount of information (e.g,, a 16-word list),
some individuals would need to exert more effort than others. To achdeve the same
outcome, thev would need more learning inputs (e.g,, more leaming trials or more time
to study).

[Noteffciency as conveyed by the Gs = Gwm mental eficency nofion preseat
i cetain intelligence composite scores (W] I'WJ IV Coglive Efficiency
chuster; Wechler batteries Cogitive Proficiency Index).|

s, D K Mo 1857
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Gv
Visual-Spatial Thinking

*Ability to perceive, analyze, synthesize and
think with visual patterns

*Ability to store and recall visual
representations

* *Fluent thinking with stimuli that are visual
in the “mind’s eye”

9 *Not to be confused with a “visual learner”
or how well does someone see. Can be
visually impaired and still have good Gv

71
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Gir

Long-term (Storage &) Retrieval

*Ability to sig jon and fluently retrieve

learned several seconds

Meaningful Memory,
Associative mé
*All contestants on J&¥pardy have good Gc, but
those who are more effective at retrieving the info

70

72

do better.

Facet-nating!

G

Retsieval thuency (Gl

‘The rate and fsency at
whichindividuals can 7
produce and selectively 7 Tdeas* .
nnealvebaland 4 ; Words
nomvertal information [ -ldeational fuescy (F)
« [ ¢ il ey (FE offeical aces L4
redinooptoen | &Aool fumey () Naning faclity (NA)
stotedinoag term Sensiivity o Probles (57) . Mord Hluency (FI)
Temory +., Driginaby creatviy (FO)
"~ Figures*

-Figunl fueney (FF)
Figeea ity (FX)

Boldtontindicaes mar ,
ipE— « Speedef il access (LA s By an
wtermediste st abdlfy it subsumes.

* Facets Naming Faclity INA) and Word Flency (FIW)

ORTHOGRAPHY (WAGNER & BARKER, 1994)

The system of marks that make up the
English language, including upper and
lower case letters, numbers, and
Aa Bb Ce Dd Ee FF .
G Hh T J| Kk U PIHEIPIS
TMm Nn Qs P Q -4 I B-
Rese U ve o O
Wadx ¥z @A)
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http://www.3rdgradethoughts.com/2012/08/keeping-organized-with-color-coding.html
https://creativecommons.org/licenses/by-nd/3.0/

Ga

5 . *Ability to analyze,
Auditory Processing

synthesize, & discriminate
LooOose PAaY s vy pave Blazek  auditory stimuli

' *Ability to perceive and
discriminate speech
sounds that may be
presented under distorted
conditions

*Not to be confused with
an “auditory learner” or
how well someone hears.
Can be hearing impaired
and still have good Ga

Includes Phonemic
“Mo. | said release the hounds ... the houndsr Awareness

73

COMPONENTS OF LANGUAGE

FORM of language — phonology, morphology, syntax

Phonology — sound system of a language and rules that govern
sound combination

Morphology — structure of words and construction of word forms

Syntax- order and combination of words to form sentences and
the relationships among the elements within a sentence

CONTENT of language — semantics
FUNCTION of language — pragmatics

75

Examples of BICS & CALP (*Checklist)

Speaking: Converses easily about
social situations with peers and

without an accent. during academic tasks.

Reading: may decode reading Reading: Reads academic
material with ease, but may not materials with good
comprehend what is read. ‘ comprehension.

Writing: Can fill out school forms. Writing: Can write an essay

Can f'!’“‘ ar_\d copy the answers H supporting a point of view.
guestions in textbooks.

Ortiz, 2010
BICS...Social Language CALP...Academic English

Listening: Follows general Listening: Can follow specific

classroom directions directions for academic tasks.

Speaking: Expresses reasons for
i inions. Asks for clarification
teachers. May speak English - °p

77

74

76
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Gs

Processing Speed

*Ability to perform automatic
cognitive tasks, particularly when
measured under pressure to
maintain focused attention

* Attentive speediness

*Usually measured by tasks that
require rapid cognitive processing
but little thinking

*Card sorting, game of Perfection

MEDWETSKY SPOKEN LANGUAGE MODEL

Acoustic information is converted into a lexicon (Ga)

Lexical decoding is matched to stored information (Gr)
Information is activated and managed (Gwm/Gl)

Processed information held in same order as it came in (Gwm)

Proper attention to essential information/language while inhibiting competing
stimuli (EF)

All the while a separate process is establishing individual sound families or
phonemes and their symbolic representation.

It is the intertwining of auditory, cognitive, and language.

Vocabulary knowledge, more
than any other factor, is
attributed to a multilingual

child’s academic success.

13
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as a second
languoge class
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Reading
Instruction (s
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Simple View of Reading

Decoding Language
(Word-Level Reading) Comprehension
Ability to transform >< Ability to understand
print into spoken spoken language

language

Decoding X Language Comprehension =
Reading Comprehension

D XLC = Reading Comprehension

83
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This is one part of the
Science of Reading

SIMPLE VIEW OF READING

Its not so simple

80

DAVID KILPATRICK!!!!!

glopment
Difficulties

i '

Simple View of Reading

Decoding
(Word-Level Reading)
Ability to transform
print into spoken
language

Language
Comprehension
Ability to understand
spoken language

Word-level reading and oral language comprehension
are relatively independent abilities.

Gough, 1986

84
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The Simple View of Reading

Language

comprehension
processes

Good word recognition;
Good language
comprehension

The oral language comprehension skills of K—12
students generally represents the outer limit of

processes

processes

g
. . . . Word Word
their potential reading comprehension. ws recognition |4 FOOR —I— 600D mummb|  racognition

“When word reading is skillful, the differences
between language comprehension and reading
comprehension is negligible.” w7

Or. Anita Archer 2017

85 86

Language
comprehension
processes

Scarborough’s Reading Ro

K L) [ The Expanded Simple View of Reading ]

Bﬂtkgfound th-wle-\:lqe
15, concepts,

Vocabul "
I I .y g 4 INCREASINGLY STRATEGIC Decoding 8@ . Language [ Reading
o itie m) L Com Si
Lanquclge Structures |s %y, (word Pr prehension
Ve Semantics, ete. : L
Verbal Reasoning P Skilled
inerante iSRS g e R ?
Literacy Knowledge -y
R ity oo b dodiei g AWy -
Word Recognition (3 ‘qﬂ.
Phonological Awareness u
syllables, phonemes, eta.
elphebev»c Drlnclpbe Morphalogical
letter-sound corresponde awareness

sight Recngnlﬂan
f familiar words TNCREASTNGLY AUTOMATIC

Orthographic mapping

@D < @ = @ rowswore recoanmen and comprenonsten.

This Interprelation of the Reading Repe Incorporates Gough & Tunmer's (1986) Simple View of Reading.

87 88

Breaking Down Language Comprehension Breaking Down Decoding

The two main components of language comprehension, oral language The two main components of decoding, phonological awareness and
and vocabulary, can be broken down even more into targeted skill areas. phonics, can be broken down even more into targeted skill areas.
Oral Language & Vocabular .
suag Y Phonological Awareness Phonics
I Expressive Language (speaking) I B
1 [ Phonemic Awareness ‘ | Alphabetic Knowledge I
I Receptive un.uue (listening) | 1 1
Knowleds of Words ‘ Syllabic Awareness } | High-Frequency Werds l
]
[ Onset and Rime ]
https://www.opportunityculture.org/2019/11/20/the-science-of-reading-introduction/ https://www.opportunityculture.org/2019/11/20/the-science-of-reading-introduction/
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Instructional Practices Aligned With the
Science of Reading: Word Recognition

The fallowing Is & sampling of insiructional peactices for word recognition. It i nat an eshaustive s

Word reading issues
are usually early
emerging.

Instructional Practices Aligned With the
Science of Reading: Language Comprehension

The felwing i @ sempling ofinstrustianal practices for language eemprebension It s nol on exhaustive s

Examples of instructional practices.

aligned with findings from the

scientific evidence base:

+ Pranemic awareness and letter instnuction:
Instruction In the Kientfication of phonemes
in spoken wards and how they Ik to letters.

« Explicit and systematic instruction in how
to decode (ead) and encade fspel] wards,
including word part anaysis (e.9, sylables,
morphemes}.

+ Canneeted text reading to buld reading
‘aceuracy auomaticity, Iuency, and
eomprehension

Can be late
emerging due to

Ex Instructional N .
amples of imt i practicen issues of working

WOT supported by scientific

evidence: memory and

+ Emphasks on larger unls of speech (sylables, phonemic
awareness

hyme. casetime) rather than Indvidual
e (Blending)

« Implicit and incidental instruction in word
reading, visual memerization of whole words,
guessing fram context, and picture cues.

Have a hard time
with multisyllable
words. Can't hold all
of the information.

« EmphaSis on Speed OF WOTdS Ber mnUte Cver
aceuacy when reading fexts [practiced with
reading of patlerned lexts ar sLstained silent
reading for al students]

Examples of Instructional practices.

aligned with findings from the.

sclentific evidence base:

« Resdhaloucs from a varity of complex texts to
buld knawlecige and vocabulary

- Rolust conversatians Lo develep students’
B 18 (6., narTalive and
inferantial nguage)

« Explct Instrueten in grammaticalstuuctures
00 acadenic vocabulry whlin e contart of
ather eading activies

Examples. of instructional practices
NOT supported by scientific
evidence:

- Reac-alcuds from leveled texts that students
wil b reading sothat text s notsulficently
complex.

Iclicn of Mt phaligy,
igaticn of isolated words and

seMintions aut of enmtes, ani a lack of

Stralegic ang MIEAiCRal FSICTIN

+ Impiclt nstruction of grammatical sctures.

2/24/2024

May be late emerging
(4t or 5™ grade)
because the texts used
in earlier grades
contain simpler
linguistic concepts

They probably had a
language issue in the
earlier grades but was
difficult to detect.

These kids are
especially susceptible
if taken out of Tier I in
earlier grades. Need to
hear the grade level
vocabulary. .
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Stmple View of Reading:

sand Vincent's

o0 10.be

The New Jersey Dyslexia Handbook e s o

[ Spe— ‘

AGuide to Early Literacy Development & Reading Struggles

93

K-8 Screening Flowchart

insinacion and Unversal e

il

nauses, 1 followingg s & briaf description s to the key compen
il resder

The Simple View of Rending p sl fevel i rending

€. The
Forne efors (o word level pesding A0 the Latter b e ability %0 uaderstaid e spoken ngunge
i which words are writes (Kilpatrick. 2015). In mathematical form it wonld be

DxlC-R

I essence. & persan who can ausomatically and immedistely recogaize the wards they are

dha o eading sould
e sold, Maheraicaly it woald be 1 X 1 = 1. A perscn who cannot remd the words (D = 0)
will 5t be bl to comsprebend the ext. A, persan who iy be able 1 read the words ben docs
s Udersund e of the words, sYBLe, o¢ grnusar (LC=0) will a0 50t ba s to

texs I cber words, f » i e (). then reading

s impacted.

Theee e four dierent types o

word level rundian skills despi 5.

Hiaviag adequate langriag his ¢ ol | (50 03 | =
i thy derstand, oe “w

nd
@ skills wich
o

pe ypecally have svenmge ron
g kills are bower has the
chilires see often found

i P o e e e

Yo

Tar ok erens
fEr oy E

et e ety
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The Scisnce of Reading

WHAT

96
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Phonological
Awareness

5 1
b,

waummg hnﬂl-ss;ﬂls-D
2 ot o mophemes.

WHAT

3 12 - - 19 ”
ckeak honere: benzng ant iy sty o reaing r
sogrentasen and we geneisly L o I L ‘Suffies, fo0ts, o bases and the.
fuency. igins of words.
enowedgE 5

Phonological awareness, phonics, fluency, and vocabulary alllead to

COMPREHENSION

99

Reports can address each

Six Pillars of Effective Reading In: n

101
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9 Phonics Fl Vocabul
Awareness AR} lary
il 14 myra s sngas mes | 2! ER e ——
onites repreoe e o e macsare Sacar i 12 nnckuurs. By 3 v ol s,
e e waia ors - o
omeron seunca o weach vl ppetheal it vt i sterdon et 230 il o
ening nncunes s e aats e e
& 2 20
ot s, 1l o,
precsecsen - iy o
= i e o been Ot T
-
é 7 16 2] EY
s st . - .
Prorems s e ST L B ——
i e e B o oS 1 coment g ‘compesbassicn.
-
*l eammsen 24 2
Anmaness gty 55
23 chauren bocome =l
i
9 |
== |
b
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httis://readiniuniverse.ori/taxonomi

100

vocabulary
development
—

5 the Brocess of e hew werds
o 8 s of

aevelopmant is very Important na

rong tuctuned ersey pogam

comprehension
strategies

fluency building

e
e sty 10 react &t o stely. ot 4
9000 D, 308 with proges exrasSon
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What is STRUCTURED LITERACY ? a primer by Nancy Young (nancyyoung.ca)

A structured approach to teaching the structure of written text.

@ Explicit, systematic & cumulative. Needs-based instruction,
Somareness of the i spelling masiery, especially ihe Individual speech

from idenifcation and segmentation to the higher level il of phanems manipulation

SHNOHA

Readng (docoding) and spelling forsnling) require knawledgo of the writben code. Wiiton symbols fgraphomes) which
represent the phonemes in spoken words are taught in s sequence (read-aloud materisls aligned as needed), sddressing
foatures arshems positions, word

" y ne- -
This indudes can be made up af just ane or combined units of meaning (e..

e or mare affixes to a free. J, possiby

-

Heading and writing proficently that wards can be
Syntax speach (g verb, noun, 1, bow writien words af
text, anel the role of punctuation, Writing is  vitol part of reating instruction, building fram the foundational stog=s

[ ———

an reprasatin te wiiting
. (bath spcken and written

umers grownds all leaening.

Semantics. bills
Tanguage) i steadily developed and strengthened. A ich languuage lear i

an namsprourg s
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The Ladder of Reading & Writing
e g ' i-mm;*-mm'l j|.
&}

T
sichrmant Aoy

Loareing s read s alavly wasy withbroad
natruction; axglct imaruction for speting.
8 writing Sbaly nesded [5")

[y

.
O, oune, 201202021 Nomoy Young =

T The fact that students who participated in Reading Recovery did
worse in later grades than similar students who did not get the

New rescarch shiws controversial e " “
Towling Bovsvory program ventendiy bad program surprised May. “Was Reading Recovery harmful? |
a negative impact on children wouldn't go as far as to say that,” he said. “But what we do

know is that the kids that got it for some reason ended up losing
their gains and then falling behind.”

the study also found that the students who were in Reading Recovery were
more likely than the comparison group to receive further intervention, which
undercuts the program’s claims that children who are successful in the
program won't need further reading intervention. In fact, advocates for
Reading Recovery have justified the program’s high cost — estimated to be
up to $10,271 per student — by saying that children who are successfulin
the program won't need additional help.

The new, federally funded study found
that children who received Reading
Recovery had scores on state reading
testsin third and fourth grade that were
below the test scores of similar children
who did not receive Reading Recovery.

May was the principal investigator of an earlier || Citics of Reading Recovery have long ‘contended that.children in th.e

federally funded study of Reading Recovery, one | | Program do not receive enough explicit and systematic instruction in

of the largest ever randomized experiments of || how to decode words. In addition, they say, children are taught to use

aninstructional intervention in elementary context, pictures, and other clues to identify words, a strategy that

schools. That study, which began in 2011, found Kin fi de books but b less effecti

evidence of large positive gains in first grade, as || MY Work in first-grade books but becomes less effective as text

has other research. becomes more difficult. They say kids can seem like good readers in
first grade but fail to develop the skills they need to be good readers
in the long run.

107
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Typical vs. Structured Literacy

Typical Literacy

Structured Literacy

-t L Science of Reading

- Phonemic swareness smphasized as
a prereading sk

- Emplicic, systematic instruction on
ehe ull - s r

beginning veith
and proceeding to
more complex ones.

- Misresd words prompely corrected.
writh explicit instruction on how 1o

5 of decodabis reatars that

contain only vacabulary wit
alveady.learned phonetic patterns.

104

This review focuses on the balanced literacy/workshop elementary English
Language Arts model and examines a program widely used in schools: Units of
Study from the Teachers College Reading & Writing Project

One of the consistent findings of the expert reviewers is that following the course of
Units of Study would be unlikely to lead to literacy success for all of America’s
public schoolchildren, given the research

Children who arrive at school already reading or primed to read, researchers
agreed, may integrate seamlessly into the routines of the Units of Study model and
maintain a successful reading trajectory. However, children who need additional
practice opportunities in a specific area of reading or language development
likely would not. Practice opportunities are almost always optional.

The impact is most severe for children who do not come to school already
possessing what they need to know to make sense of written and academic
English—these students are not likely to get what they need from Units of
Study to read, write, speak, and listen at grade level.

A specific finding in this report is that the Units of Study fail to systematically
and concretely guide teachers to provide English learners (ELs) the supports
they need to attain high levels of literacy development.

106

THE TWO MOST POPULAR ELEMENTARY READING
CURRICULA IN THE US ARE THE LOWEST-RATED

Units of Study (2018) Fountas & Pinnell Classroam (2020)
Feinsaninn | Sos b

“Together, the two reports received the lowest ratings EdReports has given for K-z
curricula in English/language arts, and they're among the three lowest for ELA in

grades 3-8."

— EDUCATION WEEK
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https://www.apmreports.org/story/2022/04/23/reading-recovery-negative-impact-on-children?fbclid=IwAR2EklajQU-ql6yQbuKpKiop5Vw-pR2rKmElnaKBz_iJQdggrx6JwmVE3hw
https://www.apmreports.org/story/2022/04/23/reading-recovery-negative-impact-on-children?fbclid=IwAR2EklajQU-ql6yQbuKpKiop5Vw-pR2rKmElnaKBz_iJQdggrx6JwmVE3hw
https://www.cresp.udel.edu/research-project/efficacy-follow-study-long-term-effects-reading-recovery-i3-scale/

The Phonological-Core Deficit of Dyslexia

» From the “most common cause” to the “universal cause”
» Weakness in one or more of the following:

— Phonemic awareness/analysis (Ga)

— Phonemic blending/synthesis (Ga)

— Rapid automatized naming (Gr)

— Phonological working memory (Gwm-wa)

— Nonsense word reading, letter-sound knowledge acquisition

» Typically more than one of these, sometimes all

« Very well established with no substantive alternatives
1) Kids who are average or better in all of these do not have dyslexia! (so long as the PA

assessments are sensitive)
2) We don'’t find poor word readers without one or more of these characteristics
1:50
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Two Levels of Word-level Reading
Skill Deficits

» What distinguishes skilled word readers
from poor word readers?

1) The ability to identify unfamiliar words by sounding

them out
2) The ability to remember the words they read

Kilpatrick, 2018

111

A Common Misconception About Reading:

2/24/2024

SOUND WALLS

110

The Alphabetic Principle

» We do not write words!
« We write sequences of characters designed to represent sequences of
phonemes in spoken words

* Poor access to the phonemes makes reading
alphabetic languages very difficult
 Phoneme skills are needed for BOTH sounding out
new words AND remembering the words we read
* Recall that we do not remember word's by

visual memory! Kipatck 2018
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https://www.youtube.com/watch?v=rhgwlhB58PA
= B -
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https://www.youtube.com/watch?v=rhgwIhB58PA

2% Grade Less and More Chert
19 Grade Less and More Chart

Less More
= Less.
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BOX 3.5. Samriz Lesson Puan ror Two -G rour INsmuction

Week X Sample

W s
eading

Comp et Fraxt remding
g, iy

ot Lo
Pyt
i,

Ward studys
Muency

0 Minuios (Sral Language) + 40 minutes (Fhonice and Fluancy) « 18 minutes (Sentonce Witing) + 28 minutes (Clessroarm
Intarsantion) + 10 mintas (transtions, oy Breaks) = 10 minutes

4 wirling Instruct - clias) + 50 minutes

Ams Longuoge

Fluency Practice through Partner Reading (following a Gradual Release Modol)
(2 minute rounds X 3 a day)

Tuesday Wednesday

100, We Do vouoa

P Tl S b o, cnis ey sy e oy i v o sl
own ey sgy Vi the partnees i iogeher Ao
rtta—Cheastah (for word reading): Fist et Vo b e ot e s o s
B
s whote word Choral Reading: feod togethar ot i some Hme.
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4™ and 5™ Grade Less and Mare Chart
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31 Grade Less and More Chart
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Organizing a collaborative CHC Assessment
Incorporating SVR into assessment

Using PSW to identify SLD in NJ

How to use XBASS

Addressing multilingual learner issues

Case study

Free interventions for reading, writing & math
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