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CONDUCTING COLLABORATIVE PSW 

ASSESSMENTS WITHIN 

A SCIENCE OF READING FRAMEWORK

ANDREW SHANOCK, PH.D., NCSP
ASHANOCK@YAHOO.COM

@ashanock

MULTILINGUAL INTEREST GROUP

PART I
• Current landscape

• How goes MTSS/RtI

• Defining SLD

• What is CHC/PSW

• Understanding Science of 

Reading

PART II
• Organizing PSW assessment

• How to use XBASS

• Merging PSW, MTSS, and SOR

• Case study/Report Writing

• Specific interventions

To make things saner 
not sane

How to better collaborate 
& communicate

Speak in one voice

THE PRACTICES DISCUSSED TODAY SHOULD

Be organic to the daily practice

NOT be for every single case

Allow for a shared language btwn providers

Provide opportunity to share expertise

Allows us to be more than testing machines
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We will not have time to discuss in depth the considerations that have to be made about culture and language when 
doing an assessment. Please go to Dr. Sam Ortiz’s website for more information about the CLIM and CLIMATE. 
https://facpub.stjohns.edu/~ortizs/CLIM/ NATIONAL EDUCATOR MOOD

• Educators are still feeling the effects of COVID

• By October people are feeling like it was that February slog

• Winter break not giving people time to re-set. 

• Lots of behavioral concerns/mental health concerns

• Prepping for class takes up much more time

• Mixed messages 

Lots of referrals!!!

AGREE?

“A teaching method might work with all of the students 
some of the time

And some of the students all of the time

But a method doesn’t work with all of the students, all of 
the time.”

SPECIAL ED IS 
NOT XTRA HELP

SPECIAL ED IS 
NOT XTRA HELP

Lets make 
interventions special

Lets make 
interventions special 2:45

https://ptsdslp.com/home/
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MOST IMPORTANT STATISTIC TO KNOW

12 12 12

85 85 85

• SLP’s, OT’s and SP’s will do the same tests without knowing it

• We report on the same issues without reading each others report

• Expect parents and teachers to consolidate our findings

• Reports are filled with numbers and not information

• Multiple reports connected by a staple.  

SHARED OFFICE, SEPARATE LIVES

15

ASHA GUIDELINES FOR ASSESSMENT AND EVALUATION

ASSESSMENT SHOULD BE BASED ON MULTIPLE SOURCES OF 
INFORMATION TO OBTAIN A COMPREHENSIVE PICTURE OF THE 
CHILD'S FUNCTIONING. (DIVISION OF EARLY CHILDHOOD, 2007)

NO SINGLE MEASURE CAN PROVIDE SUFFICIENT INFORMATION; 
THEREFORE, ASSESSMENT DATA SHOULD REFLECT MULTIPLE 
PERSPECTIVES (ASHA, 2000)

IN ADDITION TO THE USE OF VARIOUS TOOLS, ASSESSMENT PRACTICES
SHOULD INCLUDE CONSULTATION WITH TEAM MEMBERS. (ASHA, 2005, 2008B)

Hebbeler & Rooney (2009)

16

Not every student who struggles in school is disabled 
nor does every student who fails the state test due 
to learning problems has a SLD

SLD identification should NEVER be for the 
convenience of adults nor as the only way for a child 
to receive ‘extra’ help they need.  

• How can we possibly identify a learning disability in any 
academic area if we are not well versed in 

• What is reading and how does it develop

• What is math and how does it develop

• What is writing and how does it develop

• A diagnosis cannot simply come from comparing numbers. 

• Do we understand how/why items on achievement tests 
get ‘harder’. 

WHAT DO WE KNOW?
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Adapted from George Sugai 2012

MTSS is the systematic use of  

assessment data

to most efficiently allocate resources

in order to enhance learning 

for all students – 

(Burns et al., 2016)

This impacts the 

rate of educational 

diagnoses

This impacts the 

rate of educational 

diagnoses

20

Two truisms: 
• Students cannot benefit from 'effective' 

practices they do not receive 

• Students cannot benefit from 'ineffective' 
practices implemented well 

What about 
Language 

Comprehension

A new study by  Kathrin E. 
Maki et al. found that 
student achievement, race, 
and SES predicted SLD 
status, but RTI slope (ROI) 
did not!! 

The identification of SLDs is a process-oriented decision, and ongoing data 

collection may influence how stakeholders engage in the process to arrive at a 
determination. Further, the current study focused on global cognitive ability, but 

specific cognitive abilities have been shown to predict reading, writing, and math 

achievement (e.g., Hajovsky, Reynolds, Floyd, Turek, & Keith, 2014; Hajovsky et 

al., 2018; Villeneuve, Hajovsky, Mason, & Lewno, 2019), and future research could 

examine whether specific cognitive ability measurement provides any value-added 
benefit to correct identification status when used within an RtI identification

method.
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At-
Risk

Classwide Problems Require Classwide Intervention

At Risk

Lead for Literacy Center
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https://partnersforlearning.org/wp-content/uploads/2020/06/MTSS-Secondary-Overview-New.ppt-Handouts.pdf

THE EARLIER THE 

INTERVENTION 

THE LOWER THE RISK 

OF ACADEMIC DIFFICULTY

IN THE FUTURE

BREAKING NEWS

33

RIGHT

https://partnersforlearning.org/wp-content/uploads/2020/06/MTSS-Secondary-Overview-New.ppt-Handouts.pdf

• Big fan of fanning!

• IEPs are so Individualized

• Go Team!

• Parent Friendly

• Data based decisions, all day every day

I LOVE ME SOME IEP MEETINGS!

CASE 1:

THIRD GRADER

READING DIFFICULTY

WISC
WIAT
TOLD

36
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CASE 2:

FIFTH GRADER

WRITING DIFFICULTY

WISC

WIAT

TOLD

37 38

What background 
questions are being 

asked

CASE 3:

FIRST GRADER
MATH DIFFICULTY

WISC
WIAT
TOLD

ARE WE SPEAKING THE SAME LANGUAGE??
IEP LANGUAGE

FEDERAL 
DEFINITION OF 

LD

41

This Photo by Unknown Author is licensed under CC BY-SA

42RTI may be used AS A PART of 
the evaluation… but not as sole 
method

IQ achievement discrepancy 
no longer required

37 38

39 40

41 42

https://commons.wikimedia.org/wiki/File:Reading-297450.png
https://creativecommons.org/licenses/by-sa/3.0/
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Definition of SLD 
remains the same

43

MY FAVORITE FOUR LETTER WORD

What Do AAD, RTI, and PSW Have in Common?

The inevitability of false positives and false negatives

All approaches to SLD identification have psychometric limitations that lead to 
false positives (Type 1 error) and false negatives (Type 2 error)

The closer your data are to a cut point or threshold, the more information you will 
need to support a learning strength or learning weakness

46

g
gg

Reading

Reading Reading

Predicted
Reading
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52

g
Gf

Reading

Gc
Gwm

Gl

Ga

Gv

Gs

g

PATTERN OF STRENGTHS AND WEAKNESSES

 (PSW)

Gr Facilitating 
Composite 

(FCC)

Inhibiting
Composite 

(ICC)

53

FCC

Reading

ICC DD/C

FCC

FCC ICC

RDNG

ICC RDNG

D

D

C

ACADEMIC 
WEAKNESS/

DEFICIT 

Academic Skills Weaknesses

Consistent 

COGNITIVE WEAKNESS/DEFICIT 

Cognitive Ability and/or Processing Weaknesses

ICC

COGNITIVE STRENGTHS

May be supported by typically developing academic skills

FCC

49 50

51 52

53 54
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g

VCI

FRI

WMI

PSI

VSI

HOW IS THIS POSSIBLE??!! 

Subtest

Subtest

INDEX

UNDERSTANDING RPIS

• RPIs are expressed as a fraction with the denominator 
fixed at 90. The numerator indicates the examinee’s 
proficiency on that task.

• Based on W scores. – Not all items are equal

• What is the chances the student gets the first item correct

• What about the chances for one of the latter items

xμ
xxμ

INTERPRETATION OF RPI SCORES

W Difference Values Reported RPIs Proficiency Implications

+31 & above 100/90 very advanced extremely easy

+14 to  +30 98/90 to 100/90 advanced very easy

+7 to +13 95/90 to 98/90 average to advanced easy

-6 to +6 82/90 to 95/90 average manageable

-13 to -7 67/90 to 82/90 limited to average difficult

-30 to -14 24/90 to 67/90 limited very difficult

-50 to -31 3/90 to 24/90 very limited extremely difficult

-51 & below 0/90 to 3/90 extremely limited nearly impossible

ALRIGHT ALREADY!

TALK ABOUT CHC!

58

General 
Intelligence (g)

Working 
Memory (Gwm)

Working 
Memory (Gwm)

Retrieval 
Fluency (Gr)

Retrieval 
Fluency (Gr)

Comprehen 
Knowledge(Gc) 

Comprehen 
Knowledge(Gc) 

Visual Spatial 
Processing (Gv)

Visual Spatial 
Processing (Gv)

Fluid 
Reasoning (Gf))

Fluid 
Reasoning (Gf))

Learning 
Efficiency (Gl)

Learning 
Efficiency (Gl)

Auditory 
Processing (Ga)

Auditory 
Processing (Ga)

Reading & Writing 
(Grw)

Reading & Writing 
(Grw)

Quantitative 
Knowledge (Gq)

Quantitative 
Knowledge (Gq)

Processing 
Speed (Gs) 
Processing 
Speed (Gs) 

Broad

Mathematical 
Knowledge (KM)

Mathematical 
Knowledge (KM)

Mathematical 
Achieve (A3)

Mathematical 
Achieve (A3)

Reading 
Decoding (RD)

Reading 
Decoding (RD)

Reading Comp 
(RC)

Reading Comp 
(RC)

Reading 
Speed (RS)

Reading 
Speed (RS)

Writing 
Ability (WA)

Writing 
Ability (WA)

Spelling 
Ability (SG)

Spelling 
Ability (SG)

English Usage 
(EU)

English Usage 
(EU)

Writing 
Speed (WS)

Writing 
Speed (WS)

General info 
(K0)

General info 
(K0)

Language 
Develop (LD)

Language 
Develop (LD)

Lexical 
Knowledge (VL)

Lexical 
Knowledge (VL)

Listening 
Ability (LS)
Listening 

Ability (LS)

Communicat 
Ability (CM)
Communicat 
Ability (CM)

Grammatical 
Sensitivity 

(MY)

Grammatical 
Sensitivity 

(MY)

Induction
(I)

Induction
(I)

General Seq 
Reasoning (RG)

General Seq 
Reasoning (RG)

Quantitative 
Reasoning (RQ)

Quantitative 
Reasoning (RQ)

Aud Short Term 
memory (WA)

Aud Short Term 
memory (WA)

Vis Spatial Short 
Term Mem (Wv)
Vis Spatial Short 
Term Mem (Wv)

Attention 
Control (AC)

Attention 
Control (AC)

Working Mem 
Capacity (Wc) 
Working Mem 
Capacity (Wc) 

Associative 
Memory (MA)

Associative 
Memory (MA)

Meaningful 
Memory (MM)

Meaningful 
Memory (MM)

Free Recall 
Memory (M6)

Free Recall 
Memory (M6)

Visualization
(VZ)

Visualization
(VZ)

Speeded 
Rotation (SR)

Speeded 
Rotation (SR)

Imagery
(IM)

Imagery
(IM)

Phonic Coding 
(PC)

Phonic Coding 
(PC)

Speech/Sound 
Discrim (US)

Speech/Sound 
Discrim (US)

Resistance to 
Aud Distort (UR)

Resistance to 
Aud Distort (UR)

Maint & Judging 
Rhythm (U8)

Maint & Judging 
Rhythm (U8)

Memory for 
Sound Patt (UM)

Memory for 
Sound Patt (UM)

Musical 
Discrimin (U1)

Musical 
Discrimin (U1)

Absolute Pitch 
(UP)

Absolute Pitch 
(UP)

Sound 
localization (UL)

Sound 
localization (UL)

Ideational 
Fluency (FI)
Ideational 

Fluency (FI)

Expressional 
Fluency (FE)
Expressional 
Fluency (FE)

Associational 
Fluency (FA)
Associational 
Fluency (FA)

Sensitivity to 
Problems (SP)
Sensitivity to 
Problems (SP)

Speed of Lexical 
Access (LA)

Speed of Lexical 
Access (LA)

Naming Facility 
(NA)

Naming Facility 
(NA)

Word Fluency 
(FW)

Word Fluency 
(FW)

Figural Fluency 
(FF)

Figural Fluency 
(FF)

Figural 
Flexibility (FX)

Figural 
Flexibility (FX)

Perceptual 
Speed (P)

Perceptual 
Speed (P)

Percept Speed 
Search (Ps)

Percept Speed 
Search (Ps)

Percept Speed 
Compare (Pc)
Percept Speed 
Compare (Pc)

Number 
Facility (N)

Number 
Facility (N)

Reading Speed 
(RS)

Reading Speed 
(RS)

Writing Speed 
(WS)

Writing Speed 
(WS)

Narrow

Flexibility of 
Closure (CF)
Flexibility of 
Closure (CF)

Closure Speed 
(CS)

Closure Speed 
(CS)

Spatial 
Scanning (SS)

Spatial 
Scanning (SS)

Length 
Estimation (LE)

Length 
Estimation (LE)

Percept 
Illusions (IL)

Percept 
Illusions (IL)

Intelligence as Knowledge

Intelligence as a process

Intelligence as process speed/fluency 

Who needs Block Design West Virginia Ga story

Support for CHC theory, CHC test classifications, and 
the Cross-battery assessment (XBA) approach

Dawn P. Flanagan and Vincent C. Alfonso S2P Conference 
2021

The Largest and Most Comprehensive CHC Investigation to Date
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59 60
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• The breadth and depth of  knowledge 

of  a culture

• The ability to communicate one’s 

knowledge (especially verbally) 

• The ability to reason using previously 

learned knowledge or procedures

• Originally described as “crystallized 

intelligence”

• “Jeopardy” players have waaaay too 

much Gc.  

• Includes Listening Skills and Oral 

Communication.  

Gc 
Comprehension-Knowledge

61

alfonso xba certification program 2015

•Novel reasoning and problem solving that 

depend minimally on learning and 

acculturation

•Ability to reason, form concepts, and solve 

problems that often include novel 

information or procedures

•Induction & deduction are hallmarks of  Gf

•Impacts math reasoning, reading 

comprehension, higher level thinking

•The first few times you do Soduku, you are 

using your Fluid Reasoning.  After you 

learn the trick, it becomes crystallized 

knowledge (Gc)

Gf 
Fluid Reasoning

63

•Ability to apprehend and hold 

information in immediate awareness 

and then use it within a few seconds

• 7 chunks of  information (+ /– 3)

• Short Term Storage & Attention 

Control

•Working Memory is key in most 

academic areas.  

Gwm 
Working Memory

64

➢First, form an image of the capital letter jay

➢Now imagine a capital dee

➢Rotate the dee ninety degrees to the left

➢Place it on top of the jay

➢What does it look like

VSSP EXERCISE

61 62

63 64

65 66
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•Ability to store information and fluently retrieve 

it later 

•Ability to retrieve from file cabinet

•Not to be confused with acquired stores of  

knowledge (Gc)

•There has to be an intervening event.  Can mean 

retrieving information learned several seconds 

earlier.

•Not long term memory

•Includes Rapid Naming, Meaningful Memory, 

Associative memory

•All contestants on Jeopardy have good Gc, but 

those who are more effective at retrieving the info 

do better.  

Glr 
Long-term (Storage &) Retrieval

68

Gl
Gr

This Photo by Unknown Author is licensed under CC BY-ND

•Ability to perceive, analyze, synthesize and 

think with visual patterns

•Ability to store and recall visual 

representations

•Fluent thinking with stimuli that are visual 

in the “mind’s eye”

•Not to be confused with a “visual learner” 

or how well does someone see.  Can be 

visually impaired and still have good Gv

Gv 
Visual-Spatial Thinking

71

• The system of marks that make up the 
English language, including upper and 
lower case letters, numbers, and 
punctuation marks

ORTHOGRAPHY (WAGNER & BARKER, 1994)

67 68

69 70

71 72

http://www.3rdgradethoughts.com/2012/08/keeping-organized-with-color-coding.html
https://creativecommons.org/licenses/by-nd/3.0/
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•Ability to analyze, 

synthesize, & discriminate 

auditory stimuli

•Ability to perceive and 

discriminate speech 

sounds that may be 

presented under distorted 

conditions

•Not to be confused with 

an “auditory learner” or 

how well someone hears.  

Can be hearing impaired 

and still have good Ga

•Includes Phonemic 

Awareness

Ga 
Auditory Processing

73

•Ability to perform automatic 

cognitive   tasks, particularly when 

measured under pressure to 

maintain focused attention

• Attentive speediness

•Usually measured by tasks that 

require rapid cognitive processing 

but little thinking

•Card sorting, game of  Perfection

Gs 
Processing Speed

74

• FORM of language – phonology, morphology, syntax

• Phonology – sound system of a language and rules that govern 
sound combination

• Morphology – structure of words and construction of word forms

• Syntax- order and combination of words to form sentences and 
the relationships among the elements within a sentence

• CONTENT of language – semantics 

• FUNCTION of language – pragmatics

COMPONENTS OF LANGUAGE

• Acoustic information is converted into a lexicon (Ga)

• Lexical decoding is matched to stored information (Gr)

• Information is activated and managed (Gwm/Gl)

• Processed information held in same order as it came in (Gwm)

• Proper attention to essential information/language while inhibiting competing 
stimuli (EF)

• All the while a separate process is establishing individual sound families or 
phonemes and their symbolic representation.  

• It is the intertwining of auditory, cognitive, and language.  

MEDWETSKY SPOKEN LANGUAGE MODEL

Ortiz, 2010

Vocabulary knowledge, more 

than any other factor, is 

attributed to a multilingual 

child’s academic success. 

73 74

75 76

77 78
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SIMPLE VIEW OF READING

Its not so simple

This is one part of the 
Science of Reading

Language 
Comprehension
Ability to understand 

spoken language 

Language 
Comprehension
Ability to understand 

spoken language 

Simple View of Reading 
Decoding

(Word-Level Reading)

Ability to transform 
print into spoken 

language

Decoding
(Word-Level Reading)

Ability to transform 
print into spoken 

language

Decoding X Language Comprehension =

Reading Comprehension

D X LC = Reading Comprehension

Simple View of Reading 

Word-level reading and oral language comprehension 
are relatively independent abilities. 

Gough, 1986

Decoding
(Word-Level Reading)

Ability to transform 
print into spoken 

language
 

Decoding
(Word-Level Reading)

Ability to transform 
print into spoken 

language
 

Language 
Comprehension
Ability to understand 

spoken language 

Language 
Comprehension
Ability to understand 

spoken language 

79 80

81 82

83 84
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The oral  language comprehension skills of K – 12 
students generally represents the outer limit of 
their potential reading comprehension. Kilpatrick, p. 73

“When word reading is skillful, the differences 
between language comprehension and reading 
comprehension is negligible.” Kilpatrick, p. 74

Dr. Anita Archer 2017

Language Comprehension 
Ability to understand spoken language 

Language Comprehension 
Ability to understand spoken language 

DYSLEXIA
Typical 
Reader

Mixed 
Reading 
Disorder

Language
Deficit

https://www.opportunityculture.org/2019/11/20/the-science-of-reading-introduction/ https://www.opportunityculture.org/2019/11/20/the-science-of-reading-introduction/

85 86

87 88

89 90
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Word reading issues 

are usually early 

emerging.

Can be late 

emerging due to 

issues of working 

memory and 

phonemic 

awareness 

(Blending)

Have a hard time 

with multisyllable 

words. Can’t hold all 

of the information. 

May be late emerging 

(4th or 5th grade) 

because the texts used 

in earlier grades 

contain simpler 

linguistic concepts

They probably had a 

language issue in the 

earlier grades but was 

difficult to detect. 

These kids are 

especially susceptible 

if taken out of Tier I in 

earlier grades. Need to 

hear the grade level 

vocabulary. . 

91 92

93 94

95 96
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10
0

https://readinguniverse.org/taxonomy

Reports can address each 

97 98

99 100

101 102
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Rich Oral Language 

Program

Structured Synthetic 

Phonics

Emphasis on Phonological 

& Phonemic Awareness

Decodable Reading 

Books

Emphasize Blending to 

Read

Emphasize segmenting to 

spell

https://fivefromfive.com.au/phonics-and-at-risk-

learners/#

https://achievethecore.org

This review focuses on the balanced literacy/workshop elementary English 
Language Arts model and examines a program widely used in schools: Units of 
Study from the Teachers College Reading & Writing Project

One of the consistent findings of the expert reviewers is that following the course of 
Units of Study would be unlikely to lead to literacy success for all of America’s 
public schoolchildren, given the research

Children who arrive at school already reading or primed to read, researchers 
agreed, may integrate seamlessly into the routines of the Units of Study model and 
maintain a successful reading trajectory. However, children who need additional 

practice opportunities in a specific area of reading or language development 
likely would not. Practice opportunities are almost always optional. 

The impact is most severe for children who do not come to school already 
possessing what they need to know to make sense of written and academic 
English—these students are not likely to get what they need from Units of 
Study to read, write, speak, and listen at grade level.

A specific finding in this report is that the Units of Study fail to systematically 

and concretely guide teachers to provide English learners (ELs) the supports 

they need to attain high levels of literacy development.

https://www.apmreports.org/story/2022/04/23/reading-recovery-negative-impact-on-
children?fbclid=IwAR2EklajQU-ql6yQbuKpKiop5Vw-pR2rKmElnaKBz_iJQdggrx6JwmVE3hw 

The new, federally funded study found 
that children who received Reading 
Recovery had scores on state reading 
tests in third and fourth grade that were 
below the test scores of similar children 
who did not receive Reading Recovery.

May was the principal investigator of an earlier 
federally funded study of Reading Recovery, one 
of the largest ever randomized experiments of 
an instructional intervention in elementary 
schools. That study, which began in 2011, found 
evidence of large positive gains in first grade, as 
has other research.

The fact that students who participated in Reading Recovery did 
worse in later grades than similar students who did not get the 
program surprised May. “Was Reading Recovery harmful? I 
wouldn't go as far as to say that,” he said. “But what we do 
know is that the kids that got it for some reason ended up losing 
their gains and then falling behind.”

Critics of Reading Recovery have long contended that children in the 
program do not receive enough explicit and systematic instruction in 
how to decode words. In addition, they say, children are taught to use 
context, pictures, and other clues to identify words, a strategy that 
may work in first-grade books but becomes less effective as text 
becomes more difficult. They say kids can seem like good readers in 
first grade but fail to develop the skills they need to be good readers 
in the long run.

the study also found that the students who were in Reading Recovery were 
more likely than the comparison group to receive further intervention, which 
undercuts the program’s claims that children who are successful in the 
program won’t need further reading intervention. In fact, advocates for 
Reading Recovery have justified the program’s high cost — estimated to be 
up to $10,271 per student — by saying that children who are successful in 
the program won’t need additional help.

103 104

105 106

107 108

https://www.apmreports.org/story/2022/04/23/reading-recovery-negative-impact-on-children?fbclid=IwAR2EklajQU-ql6yQbuKpKiop5Vw-pR2rKmElnaKBz_iJQdggrx6JwmVE3hw
https://www.apmreports.org/story/2022/04/23/reading-recovery-negative-impact-on-children?fbclid=IwAR2EklajQU-ql6yQbuKpKiop5Vw-pR2rKmElnaKBz_iJQdggrx6JwmVE3hw
https://www.cresp.udel.edu/research-project/efficacy-follow-study-long-term-effects-reading-recovery-i3-scale/
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The Phonological-Core Deficit of DyslexiaThe Phonological-Core Deficit of Dyslexia

 From the “most common cause” to the “universal cause”

• Weakness in one or more of the following:

– Phonemic awareness/analysis (Ga)

– Phonemic blending/synthesis (Ga)

– Rapid automatized naming  (Gr)

– Phonological working memory  (Gwm-wa)

– Nonsense word reading, letter-sound knowledge acquisition 

• Typically more than one of these, sometimes all

• Very well established with no substantive alternatives
1) Kids who are average or better in all of these do not have dyslexia! (so long as the PA 

assessments are sensitive)

2) We don’t find poor word readers without one or more of these characteristics
1:50

SOUND WALLS

• What distinguishes skilled word readers 
from poor word readers?

1) The ability to identify unfamiliar words by sounding 
them out

2) The ability to remember the words they read

Two Levels of Word-level Reading
Skill Deficits

Kilpatrick, 2018

The Alphabetic Principle

• We do not write words! 

• We write sequences of characters designed to represent sequences of 
phonemes in spoken words

• Poor access to the phonemes makes reading 
alphabetic languages very difficult

• Phoneme skills are needed for BOTH sounding out 
new words AND remembering the words we read

•Recall that we do not remember words by 
visual memory! Kilpatrick, 2018

This confuses teaching and learning
• We teach things they don’t learn; they learn things we don’t teach!

This confuses teaching and learning
• We teach things they don’t learn; they learn things we don’t teach!

“Children Learn to Read in Different Ways”“Children Learn to Read in Different Ways”

A Common Misconception About Reading:

We TEACH reading in different ways; they 
LEARN to read proficiently in only one way
We TEACH reading in different ways; they 
LEARN to read proficiently in only one way

“Children Learn to Read in Different Ways”“Children Learn to Read in Different Ways”

Teaching is what we do—
learning is what their brains do Kilpatrick, 2018

https://www.youtube.com/watch?v=rhgwIhB58PA
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https://www.youtube.com/watch?v=rhgwIhB58PA
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• Organizing a collaborative CHC Assessment
• Incorporating SVR into assessment
• Using PSW to identify SLD in NJ
• How to use XBASS
• Addressing multilingual learner issues
• Case study
• Free interventions for reading, writing & math

115 116

117 118

119 120


	Slide 1: Conducting Collaborative PSW Assessments within  a Science of Reading Framework
	Slide 2
	Slide 3
	Slide 4
	Slide 5: The Practices discussed today should
	Slide 6
	Slide 7
	Slide 8: National Educator mood
	Slide 9: AGREE?
	Slide 10
	Slide 11
	Slide 12
	Slide 13
	Slide 14
	Slide 15: Shared Office, Separate lives
	Slide 16: ASHA Guidelines for Assessment and Evaluation
	Slide 17
	Slide 18: What do we know?
	Slide 19
	Slide 20
	Slide 21
	Slide 22
	Slide 23
	Slide 24
	Slide 25
	Slide 26
	Slide 27: Classwide Problems Require Classwide Intervention
	Slide 28
	Slide 29
	Slide 30
	Slide 31
	Slide 32
	Slide 33: BREAKING NEWS
	Slide 34
	Slide 35: I love me some IEP meetings!
	Slide 36
	Slide 37
	Slide 38
	Slide 39: Are we speaking the same language??
	Slide 40: IEP Language
	Slide 41: Federal Definition of LD
	Slide 42
	Slide 43
	Slide 44: MY FAVORITE FOUR LETTER WORD
	Slide 45: What Do AAD, RTI, and PSW Have in Common?
	Slide 46
	Slide 47
	Slide 48
	Slide 49
	Slide 50
	Slide 51
	Slide 52
	Slide 53
	Slide 54
	Slide 55
	Slide 56: Understanding RPIs
	Slide 57:  Interpretation of RPI Scores
	Slide 58
	Slide 59
	Slide 60
	Slide 61
	Slide 62
	Slide 63
	Slide 64
	Slide 65: VSSP exercise
	Slide 66
	Slide 67
	Slide 68
	Slide 69
	Slide 70
	Slide 71
	Slide 72: Orthography (Wagner & Barker, 1994)
	Slide 73
	Slide 74
	Slide 75: Components of language
	Slide 76
	Slide 77
	Slide 78
	Slide 79
	Slide 80
	Slide 81
	Slide 82: DAVID KILPATRICK!!!!!
	Slide 83: Simple View of Reading 
	Slide 84: Simple View of Reading 
	Slide 85
	Slide 86
	Slide 87
	Slide 88
	Slide 89
	Slide 90
	Slide 91
	Slide 92
	Slide 93
	Slide 94
	Slide 95
	Slide 96
	Slide 97
	Slide 98
	Slide 99
	Slide 100
	Slide 101
	Slide 102
	Slide 103
	Slide 104
	Slide 105
	Slide 106
	Slide 107
	Slide 108
	Slide 109: The Phonological-Core Deficit of Dyslexia
	Slide 110: SOUND WALLS
	Slide 111: Two Levels of Word-level Reading Skill Deficits
	Slide 112: The Alphabetic Principle
	Slide 113: “Children Learn to Read in Different Ways”
	Slide 114
	Slide 115
	Slide 116
	Slide 117
	Slide 118
	Slide 119
	Slide 120

